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BALEAP 

 The global forum for EAP professionals 

 Our organisation represents lecturers and teachers on 

pre-sessional and in-sessional EAP courses and on 

foundation programmes that include English language.  

 Membership is open to any institution that delivers EAP or any 

individual who teaches EAP  

 We also promote research and professional development 

in EAP. 

 



EFL and/or EAP 

 EFL and EAP are often held up as being two very different 

approaches to the teaching and learning of languages.   

 

 In this talk, I will identify areas where EFL and EAP appear to 

diverge and areas where there is scope for convergence.   

 grammar teaching,  

 approaches to skills 

 teacher education 

 

 Discussion to explore implications for managers and 

directors of studies in terms of resourcing their programmes  



 

 

 

 

Grammar 



The GE Grammar Syllabus 

 simple noun phrase 

 verb  (in all its forms) 

 clause co-ordination 

 clause subordination 

 

 

 English Grammar In Use with Answers and CD ROM: A 

Self-study Reference and Practice Book for Intermediate 

Students of English: Amazon.co.uk: Raymond Murphy: 

Books 

http://www.amazon.co.uk/English-Grammar-Use-Answers-ROM/dp/0521537622
http://www.amazon.co.uk/English-Grammar-Use-Answers-ROM/dp/0521537622
http://www.amazon.co.uk/English-Grammar-Use-Answers-ROM/dp/0521537622
http://www.amazon.co.uk/English-Grammar-Use-Answers-ROM/dp/0521537622
http://www.amazon.co.uk/English-Grammar-Use-Answers-ROM/dp/0521537622
http://www.amazon.co.uk/English-Grammar-Use-Answers-ROM/dp/0521537622


The EAP Grammar Syllabus 

 complex noun phrase (pre- and post-modifying)  

 clause co-ordination (especially with or and and) 

 clause subordination (especially with concessives) 

 clause embedding 

 adverbial phrases 

 stance marking 



EAP vs. GE 

75% - 85% of EAP is in …  

   … present, including passives 

 

10% - 15% of EAP is in … 

   … past, including passives 

 

5% - 10%  of EAP is in … 

   … modals  
 

(Source: Longman Grammar of Written and Spoken English in Phillips, 2009) 

 

 



EAP vs. GE 

90% of EAP is in simple aspect 

 

  7% of EAP is in perfect aspect 

 

  3% of EAP is in progressive aspect 

 

  0.5% of EAP is in perfect progressive aspect 
 

 

(Source: Longman Grammar of Written and Spoken English in Phillips, 2009) 

 

 

 



EAP vs. GE 

 (Source: Longman Grammar of Written and Spoken English in Biber et al, 1999) 



An EAP Grammar Book? 

 Currently does not exist, so… 

 Teachers have to make their own materials 

 

 Next 5 slides demonstrate a sample teacher-made activity 

from Jan Frodesen (UC Santa Barbara) 

 Original PPT available at:  

 http://writing.berkeley.edu/users/mwald/ 



Embedding Activity 1: Additional relevant corpus 

findings 

 Past perfect verbs  

 In fiction past perfect verbs are most common in adverbial 
clauses:  

  When everyone had drunk two or three hours,     

     Nwakibie sent for his wives. 

 

 However, in academic registers, the past perfect is most 
often used in relative clauses encoding background 
information: 

 

 The 245-year old was a remnant of the old-growth lodge-
pole pint that had originally covered the area of all three 
stands. 

    Examples from Biber et al. 1999 



Embedding Activity 1: Task 1 

 Noticing exercise 

 For each of the following sentences:  

 Put brackets around the relative clause 

 Underline the past perfect verbs 

 Circle the noun that the clause modifies 

 

 

1. From 1974 to 1975 we studied three populations of 
male ground squirrels that had emigrated from their 
birthplaces near Yosemite National Park. 

2. Dispersal behavior that had been observed previously 
indicated that the sister squirrels acted differently.  



Embedding Activity 1: Task 1 

 Noticing exercise 

 For each of the following sentences:  

 Put brackets around the relative clause 

 Underline the past perfect verbs 

 Circle the noun that the clause modifies 

 

 

1. From 1974 to 1975 we studied three populations of 
male ground squirrels [that had emigrated from their 
birthplaces near Yosemite National Park]. 

2. Dispersal behavior [that had been observed previously] 
indicated that the sister squirrels acted differently.  



Embedding Activity 1: Task 2 

 Guided practice exercise: Combine the information in 

Columns A and B by writing a sentence that uses an 

identifying relative clause with a past perfect verb. 

 COLUMN A 

 

1.  Tensions developed 

before the first 

primary contest. 

2.  The research group 

finally rejected the 

hypothesis. 

 COLUMN B 

 

1. The tensions  increased 
with each subsequent 
election. 

2. Earlier, the hypothesis 
appeared to account for 
the skewed results. 

 



Activity 1: Task 2 continued 

 Examples of combined sentences: 

 

1. The tensions that had developed before the first primary 
contest increased with each subsequent election. 

 

2. The research group finally rejected the hypothesis that 
earlier had appeared to account for the skewed results.  



 

 

 

 

Reading 



Reading - Purpose  

 Reading to search for information 

 Reading for quick understanding 

 Reading to learn 

 Reading to integrate information 

 Reading to evaluate, critique, and use information 

 Reading for general comprehension (for interest or 

entertainment) 

 (Grabe, 2009: 7-10) 



Reading at the highest level of GE 

 Even in a CPE preparation 

book, students are not 

required to pull together the 

various ideas from reading and 

listening texts. 

 progress to proficiency 2.pdf 

 

progress to proficiency 2.pdf
http://www.amazon.co.uk/gp/product/images/0521007895/ref=dp_image_0?ie=UTF8&n=266239&s=books


Purposes for Reading in EAP  

 Reading to learn 

 Reading to integrate information 

 Reading to evaluate, critique, and use information 



Purposes for Reading in EAP 

 Reading to learn 

 Places greater processing demands on the reader [than 

skimming or scanning], because the reader is expected to 

remember the main ideas and many supporting ideas and be 

able to recall this information as needed 

 Reading to integrate information 

 Reading to evaluate, critique, and use information 



Purposes for Reading in EAP 

 Reading to learn 

 Reading to integrate information 

 Requires that the reader synthesize (and learn) information 

from multiple texts or bring together information from a long 

text, such as a long and complex chapter in a textbook 

 Reading to evaluate, critique, and use information 



Purposes for Reading in EAP 

 Reading to learn 

 Reading to integrate information 

 Reading to evaluate, critique, and use information 

 Requires making decisions about which aspects of a text are 
most important, most persuasive, least persuasive, or most 
controversial. [Readers also] need to decide how to relate the 
text information to other information intertextually and to 
their prior knowledge and beliefs.  



Reading materials for EAP 

 Topics are linked to build 

knowledge rather than loosely 

themed. 

 

 

 

 

http://www.amazon.co.uk/gp/product/images/0132338416/ref=dp_image_0?ie=UTF8&n=266239&s=books


Reading materials for EAP 

 Activities focus on text structure 

and finding links between ideas. 

 Teacher and students share content 

knowledge so comprehension can be 

assessed via the essay. 

 

 



Need for Teacher-made Materials 

 Discipline-specific 

 Deeper-processing of texts 

 Texts as sources of language, organisation and information 

for other tasks 

 

 Re-read and re-use texts 

http://www.google.co.uk/imgres?imgurl=http://scitation.aip.org/journals/doc/AAAPUB-home/images/covers/full/JINFE3_cover.jpg&imgrefurl=http://scitation.aip.org/jis/&usg=__6LCDePjUokcfsGlLNOHL7lYqlKQ=&h=350&w=245&sz=37&hl=en&start=21&zoom=1&um=1&itbs=1&tbnid=kxnfU9JpxedaxM:&tbnh=120&tbnw=84&prev=/images%3Fq%3Dacademic%2Bjournal%26start%3D20%26um%3D1%26hl%3Den%26sa%3DN%26ndsp%3D20%26tbs%3Disch:1
http://images.google.com/imgres?imgurl=http://www.chicagoeducationpress.com/images/Marketing_ConnectingCover.jpg&imgrefurl=http://www.chicagoeducationpress.com/textbooks.html&usg=__04RPf3otJ0vD6IqsKrgQ52o0QtA=&h=267&w=200&sz=14&hl=en&start=13&tbnid=J1aGjkmyVj6_VM:&tbnh=113&tbnw=85&prev=/images%3Fq%3Dmarketing%2Btextbook%26gbv%3D2%26hl%3Den%26sa%3DG


Need for Teacher-made Materials 



Learning and Applying Information from a Text 



Re-reading and re-using texts – Round 1 



Re-reading and re-using texts – Round 2 



Re-reading and re-using texts – Round 3 



Re-reading and re-using texts – Round 4 



Re-reading and re-using texts – Round 5 



 

 

 

 

Teacher Education* 

 
*Thanks to Olwyn Alexander for much of the content of the next set of slides 



Routes into EAP 
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Time taken to feel confident teaching EAP 
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Surveys of Teachers on Pre-sessional Courses 

University of Hertfordshire 2001 

 Deficiencies in the DELTA syllabus (Roberts) 
‘what comes out of DELTA courses and seems to typify EFL teachers is an 
activities driven teaching-centred approach’ in which ‘it is the teacher, or 
more often the coursebook, [that] has made the relevant decisions’ 
 

 How well the DELTA prepares teachers for EAP (Krzanowski) 

 DELTA course provides no direct preparation for teaching EAP  

 language and skills focus too narrow and prescriptive 

 has an academic rigour which later helps  

 does encourage independent and reflective practice 

 new EAP teachers often shocked by issues of content, e.g. disparity 
between challenging level of EAP materials and low level of English of 
EAP students.  

 lack of in-house training and support.  

 



The difference between ELT and EAP 

Focus on delivery     Focus on content 



The Experience of Language Teaching 

Prioritises delivery over content 

 Using a teacher-generated framework it covers a range of 

aspects of classroom life: how teachers create 

environments suitable for language practice, how they get 

students 'on-side', how they manage tricky students, how 

they enhance the learning experience, how they develop 

and maintain a spirit of community. The book 

demonstrates how paying attention to both the learning 

and social needs of their class groups enables language 

teachers to behave in flexible ways that promote learning.  

(Cambridge English Language Teaching online)    

 



English for Academic Purposes 

an advanced resource book 

Prioritises content over delivery 

 The book provides a platform for readers to engage with 

the main issues of the field through a series of chapters 

discussing the main terms and ideas, extracts from key 

readings and numerous research tasks. (p xv) 

 

 'Wider understandings are developed... by studying texts in 

a comparative and questioning way which explores the 

relationship between disciplinary practices, institutional 

contexts and rhetorical practices.' (p 31). 

(my italics) 

 



Challenges for EFL teachers moving to EAP 

 ELT prioritises delivery over content  

 anything counts as content  

 teachers are able to create lessons from nothing 

 Teachers feel deskilled when move to teaching EAP 

 content is the priority 

 student needs relate to target discipline 

 ELT teachers may not have the generic tools  

 to approach texts in the disciplines  

 to create materials appropriate for their own context 

 Lack of formal training opportunities 

 Teachers outside universities may not have access to 
disciplinary resources  



Key EAP teacher competencies 

A competent EAP teacher is someone who 

 Understands the norms and conventions of universities and 
how they function 

 Is able to explain how academic texts convey meaning through 
purpose, organisation and rhetorical structure 

 Is able to create materials informed by syllabus and student 
needs from authentic texts 

 Is able to work with unfamiliar subject areas and engage with 
the ideas they present 

 Is able to apply ideas from research to own practice 

 Assumes that teacher and students are equals in the learning 
process 

 Adopts a critical approach to own practice 

 



Key EAP teacher competencies 

Overall Competency Statement 

 An EAP teacher will be able to 

facilitate students’ acquisition 

of language, skills and strategies 

required for studying in a 

further or higher education 

context and to support 

students’ understanding of 

approaches to interpreting and 

responding to the 

requirements of academic tasks 

and their related process. 



Key EAP teacher competencies 



EAP Teacher Development through Seminars and 

Conferenences 

 BALEAP Conference  

 2011-conference-portsmouth-poster.pdf 

 

 BALEAP PIMs 

 

 Regional Events 

 EAP@Southbank 

 EAP in the East Midlands 

 

 

 

2011-conference-portsmouth-poster.pdf
2011-conference-portsmouth-poster.pdf
2011-conference-portsmouth-poster.pdf
2011-conference-portsmouth-poster.pdf
2011-conference-portsmouth-poster.pdf
2011-conference-portsmouth-poster.pdf
2011-conference-portsmouth-poster.pdf


Discussion 

 What implications do these points have for you as 

managers or directors of studies for resourcing your 

programmes? 



Thank you for your participation. 



Differences between ELT and EAP 

ELT 

Focus of  

teaching  

Level driven 

main focus: what a student  

can do now (and moving on  

from this) 

Time available Relatively flexible; a student  

may opt in and out of ELT at  

various points in life 

Consequences  

for the student 

Usually there is less  

pressure for specific  

achievement: for many  

students the focus is on  

personal achievement 

EAP 

Goal driven 

main focus: where a student  

has to get to  

Strictly limited and probably  

a one-off endeavour 

Failure has serious  

consequences: it may mean  

refused entry to a degree  

programme or, at the very  

least, costly further study 



Differences between ELT and EAP 

ELT 

Language  

content 

Potentially the totality of the  

English language.  

Skills content Speaking, listening, reading  

and writing equally important,  

or students may determine  

priority. 

Other skills  

content 

Less emphasis on study skills  

or only for language learning. 

 

Cognitive skills not overt 

Materials Texts and tasks for self  

expression, short and quickly  

covered. 

Personal response and  

creativity valued 

EAP 

Limited to academic  

discourse 

Main emphasis on reading  

and writing  

Study skills emphasised:  

learner independence and  

critical thinking.  

Overt cognitive skills focus 

Texts and tasks for  

communicating information,  

long and dense. 

Clarity and objectivity valued.  



Differences between ELT and EAP 

ELT 

Teacher –  

Student roles 

Not equal:  

Teacher as expert and  

student as novice 

Text choice Traditional emphasis on  

sentence grammar, with  

teacher-selected topics  

driving text choice. 

Text exploitation Tendency to move from  

text to text within a topic to  

maintain interest; each text  

has different learning focus. 

EAP 

Teacher and student both  

learning about the academic  

community; student more  

expert in subject discipline 

Required emphasis on  

discourse grammar with needs  

in the disciplines driving text  

choice. 

More time spent on each text  

to exploit it fully; the same text  

has a range of learning foci. 


