English Teaching professional

Publishing for continuous
professional development

Helena Gomm
helena.gomm@pavpub.com



Teacher Development
(some recent article topics)

MA or Diploma?

Getting into ELT management

Becoming a creative teacher

Going freelance

Effective preparation for teacher training
Making the most of observing/being observed
Teaching in Second Life

Secrets of staffroom harmony



Teache

2

I :

lus -

Looking for new expariences within the profession?

Interestad In differant ways of developing beyond
the classmoom?

Hoping for tips on how to extend and enrich your
professicnal life?

Teacher Pius is a serles which focuses on specific areas in which you can
step outside the strictly teaching sphere.

Writing a graded reader

Sue Leather has some tips for teachers who want to try their hand at creative writing.

oo like the idea of writing

siories? Earliar in this series, |

wrote about getting info writing

for publication, suggesting that
it could be a good mowe for teachars
Inciing for new challengas cutsida the
classroom, For this atticle on writing a
graded reader, I've gathered ideas from
extansiva reading axpens about the joys
of writing fiction for learnars,

What are graded
readers?

Graded readers ane books eapecially
written for languags learmers. They help
studenls lo read systematically by moving
from easy to mone dificull language.
They are called ‘graded” because they
oorma in levels, and each bavel is carefully
contralled in terme of vecabulary,
grammar and santence complaxity. In
any ways, they can be seen s a Kind
of bridge bo the reading of books
inenrdid Tor first-language readers.
Graded readers allow slugents 1o
BocEss exlensive pieces of teul, writlen
with e ire of peoviding reading for
pleasure: stones, in olber woeds. The
idea is that, if the books are al the right
lewel, sluderils can just read and enjoy
them, without having to struggle through
incomprehensible language. They can be
exisling stories which are adapted, o
original slofas withen specilically fer
language studaris. Many teachers an
familiar with adaplad versions of novels

Graded readers help students
to read systematically by
maving from sasy to more
difficult language
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by writers lise Dickens or Austan, and
may LWse them as supplamentary matanal
insizie or oulside the classreom. In recent
yrars, though, ihare has alse been an
interesting growth in enigina! fiction
written for aoult and young adults, and a
number of publishars ame now producing
onginal work by wiiters in our profession,

In mary parts of the world,
graded readers of all types
ara widely used in and out
of the classroom

‘Whatheer it's an aoaptation of an
axisting nowvel or an original, thare is
planty of research to support the idea
that axtensive readng is meally affactive in
halping peopie te learn a second languape.
A good shor survay inte the research can
be found in “What is the secret of extensive
reacing?" by Philip Prowsa, serias editor
of Cambridge English Readers.

Why write a reader?

Writing @ grades reacer can be a
stimulating way to desalop both your
writing skills and your professional profila,
It can alse be profitabie, In many parts of
the world, graded readars of all types ane
widely used in and out of the classreom,
and thare is a huge workd markat for
tham, Many of tha big publishers. and
some smaller ones, produce at (east ona
sanes, An additional attraction is that
graced reagars tend rot 0 oo out of pAnt
as quickly as somae othar books = ona of
ming has now bean in print for 20 years,
for axampla - 50 the chances of gatting
roalties on your work for years to coma
@ high, Furthermone, the puilication of
reacars a5 e-rapdans, cownloadable 1o

devics such as Kindla, is only likaly to
diversify and anhanca sales. All in all,
thare ame plenty of reasens 1o have a go
at wiiting a reader

Exploring the genre

fus with olher ypes of publishing, a good
way af geting & idea of the field i ts do
some reseanch. Have a look thraugh
pubiishers’ calalogues and wabsilas and
fird owtl what kind of graded reader [i2s are
being pubished by the different publshers,
Then go to a geod ELT baokstore, if
possible, o ge onling 1o find yeursel &
good collection of readers Trom diffarant
puslishars” lisle — and read! Laarmar fiction
is & ganre in fsall, difarant in soma ways
fre ather lyoes of fichion writivg, and moat
people have 1o study it at least a little
bedorns they can write il Suscasshully.

Hooks at the ends of
chapters and lively dialogue
are particularty important

Aan Maley, board meamber ol the
Extensive Reacing Foundation and
sucoasstul reader-wriler, suggests: To
wiihe @ readar thal will Grig pour audience
and maka Ham wanl o ead pou fo tha
End, pou need & strong plol, 8 smal
number of eredible and engaging
characlars, and same realislic-sounding
diaisgue. " This may ba true to an axtent
of all fictian, Bul since the aacond
lanpuaga reader has limiled accass 10 1
lanpuaga, there are some aspects of
narrative wiiting that nead special Tocus
and atlention. Fealwes like a compedling
opening, showing action rather than
tailing e reader about it, hooks at the
ends of chaplars and lively digogue ans
particularly imponant in graded readers.



TEACHER DEVELOPMENT

My lessons
as a learner

Anne Margaret
Smith polishes her Polish.

or several years | have taught
the elementary.bevel ES0L
learners in my college, many
of wham are Palish, and [
thought 1t would he mteresting to put
myself in their shoes, and perhaps pick
up a few wards of Polish to help me in
the class, 8o, in September WA 1 signed
up for o beginrers' Palish class, nmning
ane evening a week, and 1 was right — it
was actually fascinating, In this article |
wonld like to share o few of my
reflections on the uper.itncg

I am nat geing to foens on how
useful it was when [ could translate a
fewe words ﬁ:rm}' Palieh learners; that =
pmhn'hl}- sum!!hi:rmﬂut rmamy teachers
experience fraguently. | adll simply
comment that, since | do not use a
coursebank with my English class, and
nor did my Palish teacher, [ was
surprised how clnsely the EROL lessons
1 wnas teaching and the Prlsh lesons 1
was attending fallowed the same
pragression from introductions, letters
and mumbers, through calours and
clamroom ohjects, to family members
and jobs - hefore finisking the term, of
course, with Chostmas customs These
language areas were amply the ones we
(independently) felt our learners nesded
mast immediately (and could handle
with minimal grammar input).

Apart from the cultural insights [
gleaned through leaming the language,
the most useful lessons 1 learnt from
this ten-week Palish course were to do
with classraom dynamics, the nctivities
we undertoak in class and the factors
affecting the attendance of adult
learners. This last aspect is perhaps the
mast erucial for kesping o course
running, so | will start with this

Attendance

Prhahly teachers in most settings are
familiar with the challenges associated
with keeping adult learners an a sourse,
My Polish class started with just eight
participanis; by the end of the course
we were down to five attending
regularly, but this was not a problem for
g mnee it meant that we were ahle to
have a lat of teacher attention. Two of
the other participants were alse
imvalved in teacking Polish studeats,
and twa had Polisk partners. Our
maotnvation was, therefore, collectively
guite stromg, but even so, nome of us
managed to atterd every session.

Fnding the mental and physeal
strength to concentrate for another two
hours after a full doy's work proved to
be a challenge in itself. As the term
ware on ard | hegan to wear out, the
evenings hecame darker and our
clamroom even calder, One week in
Mowember, after a particularly long,

tough day, despite my best intentions | B+
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TEACHER DEVELOPMENT

FromTDU to CPD

Bahar Gin suggests that winning teachers' approval is fundamental
to a successful development programme.

w 20 years' experience ns a

teacker educatar, most af

which has heen INSET

[in-service education of
teachers), has taught me one thing: youn
can never win with teachers! 1 am aware
this is a strong comment to make, but
mayhe after reading the following true
stary of a Teacher Development Ui
(T} i & university setting in Turkey,
you can see why | make i, and mayhe, i
you are a teacher edueator yourself, you
will even agres with me, simply becase
you have had similar experiences in your
own work context.

Background

All teacher development programmes in
English language teaching settings are
airmed at achieving the same goal: to
eontribute to the teachers' professonal
development. Institutions try different
routes to achieve this common aim.
Some try informal methods, such as
wllowring the tenchers to discuss their
tommon cancerns and hrainstorm
passinle solutions to commonly-shared
teaching prohlems, Others do it mare
formally, with a structured teacher
development programme in place. As
Richard Watts has pointed out, such
programmes are afien peared towards
the interests of the course mg,an'ims
andfor the authorities rather than those
aof the teachers themselves Accarding
to Rickard Rosener, in most teachers'
apinions, “feecher develapment kar o be
battomeup, not dished out by maragers
acrarding fo their own view of what
develapment teachers need ...

The T in our insttution wis
established to provide in-service support
and development 10 enable English
teachers to ackieve their full potential,
operating on the premise that teachers
wha continue to learn are more effective.
Since the school was established six
years age, the TIM has been organising

structured developmental activities for
the teaching staff. The activities
conducted m the last fve years include
classroom nhservations, workshaps
(trainer-led as well as teacher-led ar lad
Joantly by trainers'teachers), swapshops,
short courses and in-service certificate
pragrammes. The types of the activities
affered were determined by the trainers
af the urdt as well as the school
adminzsirators, and the teachers'
opininns wene asked (workshop topics,
for example) through questionnaines.
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Teachers' attendance nt workshops was
mandatary. This was the situation when
a decision was made to earry aut a
feedhack study on the effectveness of
the TIML nctivities three years ago. What
folloms is the story of that study and
what happened in the rext two years

Feeding back

Feadback obtained from the teachers
thraugh questionnacres, stroctured
interviews and fcus groups showed
that, despite some overall posttive
comments, they were not entirely kappy
with the development activities for the
Eﬂll‘m’;ﬂs reasans:

® Although many teachers found
clagsroom ohservations useful, some
helieved that ohservation was only
suitable for less experienced teachers.

® When heing ahserved by o more
senior enlleague, teachers argued that
the elassroam situation wis unnatural.

Teachers thought that the workshaps
were oo frequent, unsuitahly
scheduled, insufficiently practical and
tended tn e repetitive. They wanted
the workshops to be optional, bt
expressed interest in being mvolved in
workshop presentations

They indicated that the saapshap
mestings, group discussions of the
follawing week's teaching material, were
oty Frequent and not very effective.

Re-thinking the
programme

Taking all the feedhack ohtained into
consaderniion, the TIXL) .-\I:'..;\'i.t]'
Programme was redesigned for the
fullawing year. Ohservations for
develapmental purposes did continoe;
workshops became optional and were
fewer in mumber, The warkshop
programme was advertised, and those
who were interested signed up for the
warkshops they winted to attend.
Teacher imnlvement in the preparation
and presentation stages of warkshops
continued, and swapshop mestings were
ahandoned for that academse year.

Tewnrds the end of the year,
another feedback questionnadire on the
TIMJ activities conducted that year was
given out, but yet again, the teachers
indseated that they didna't think the
TN programme kad baen very useful.
Their reasons this time were:

#® (¥oservations themseives, as well as the
]'nso:!-nhs:m1£nr: feedhack sessioms,
could cause stress on the part of the
teachers when tradners were critieal
and ferdback was non-constructive.

® Teachers thought workshops should
e mare practice-hased rather than
thearetical; alwa the o= af the

+ whanaoiprofossional.oom + ENGLEH TEACHNG professional « ssue 70 Soptember 2000 « 5.3



TEAGCHER DEVELOPMENT

Write your
OWN COUrse

Amy Lightfoot says do-it-yourself course design

can be a very real option.

ave you ever been faced with
& group of students with
needs that are so q'x:r.ﬁ:
that there isnt a sustable
eoursehook? Or mayhe you discover
that wour elass or ane-to-ore student
has a really japged profile - for example,
fuhualous vecabulary but very weak in
grimmar, Perhaps there is a demand for
1 course an a partcualar skill lke
speaking, and you just can't find a hook
that crvers suitahle topics In these
situations you have two aptons:

ED trawl all the coursshooks ard
phatecomdahle activity haaks that
you can get your hands on and
piece tagether a course,

E Write the course fram serateh
yourself.

Clearly the latter 15 a much more
interesting aption, with the potentt
he a real earning experience. | recently
completad o speaking skills coumebonk
to be msed by the Brtish Couneil
teaching centres in India. 1 would like ta
share with you same of what | learnt
during the pracess, and identi
factors that need to he taken
account to make a course-wniiing
pregect o success

First of all, let's be clear: writing a
course, na matter haw shart, 1s never
going to he a smple task and ot will
vy take longer than you think.
Having saxd that, ot can be an incredihly
rewarding experience and, if done well,
can provide your students with a totally
tailored course which meets their neads
hetter than any mass-produced
I:nur:r:l‘.lr.m-l: I:nuld over I'.ﬂrm o

£y the key

ubo

Focusing on the students’
needs

Carefully considering your students’
needs 15 prahahly the mast imporiant
stage of the pcmjnct:

® ‘What are the learning outcomes that
the course will need to address?

® What are the students’ curment
stmngths and weaknesses?

® What type of language or skills do
they need to learn?

A well thought-out and carefully
targeted needs analysis will help you to
idensify these issues. Take time to
eonsider whether there actually is
already an estahlished course that you
could use. After all, there's no need 10
reinvent the wheel.

Planning the project

You will need to think ahout whether
there will be ather groups of students
with similar needs or a similar profile in
the future — i% this course godng to he a
ane-aff, ar will 1t he ved by ather
teachers and groups? Pechaps thers will
be certain parts of the course that will
he able to be recyeled and others that
are group-specific. In either case, it a
really good idea to wark with at least
one other teacher to develop the course,
% the end praduct will benefit from
your inevitably different teaching and
planning styles, Make sure you think
carefully about how you will dovide the
wark and ersure uniformity throughout
the course, Dne way 1o achieve this is to
hive ane pErson ke r:mi'mht:.r far
uTitir.g; the students’ materials and the
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other for writing the teacher’s notes,
Alternatively, you could have one person
writing the skills-focused actvities and
the sther writing the language-focused
ones. However you do ot it's vital to st
down together and plan the entire
course before you begin writing, Here
ire some q_u:itinns o eamsider:

® 'What are the course nhjectives?

® What language and skills will need to
be eovered?

® What methadology will best suit
these?

® flow long does the course need to he?

® What kind of format are you going to
use?

Drriow up a course averview that details
whit each lesson ar unit will eover. Look
a1 the beginning of a few published
coursehaaks for an overview template to
use a% 1 starting point, Think abowt how
you will do any Hstening skills work:

® Wil you need to record your awn
listening activities?

® Wil they be seripted or unseripted?

® Who will provide the voedces and
technical skills?

Finally, decide how you will pilog the
course and start making any necessary
armangements,

Researching the content
Crather together examples of materals
that eover similar topics and language
poins to the ones you have chosen to
include Hath published materials and
the internet are excellent sources of
inspiration. Laak at how the activities
and exerczzes are struciuned :m.d..
importantly, how the rabries or
imsfruciions are worded. W'r'l'.'_r_g c|n:11',
level-appropriate instructions for an
activity can be ane of the most difficul:
things to do. Remember that you will
need a variety of activity types that
cater to different styles IF the lessons
are gring to centre an a topic or a task,
reseanch ideas for reading and listening
mnput as well as writing or speaking
activities. Finally, be aware of
miemational copyright levs, As a general
rule, nothing can be copied word-for-
ward and ne pictures cut and pasted
unless you have written per!m'mirrm.



TEACHER DEVELOPMENT

The teacher as
construction worker

Tim Thompson builds his students' abilities

by standing back and overseseing.

T}-pi::l.lly. we imagine teachers
daing something to the students
(2 helpmgHforcing them to leam)
hut. 10 successhal bea:hing :ituatinn:. the
teacher and students muost do something
together. It is with this in mind that | am
prapasing the image of the teacher as a
construction fareman, working on a
construction project {3 semester or
schonl year) armed with hlueprints
[lesson plans). The article will be of
mast relevance to teachers of secandary,
tertiary or adult language and skills
clamses, such as academic writing ar
presentations, in which the students are
able to work independently for at leas:

half of the class time in Eaglish.

Building a project
Generally, a foreman on a construction
site oversees the project and ensures that
every member of the team knows ther
Joh and carries it out to the best of their
ahility, Foremen don't carry bricks or weld
things together, they make sure everyome
stays on task and finishes on time.
Teachers in language elasses shoulda't be
that different. We should make sure that
everyone o contribating to the progest
which is improving the students' mastery
af the language, or learning a skill
thraugh the madium of English.
Techers can’t do the learning for the
students We muast teach them how to do
it. Chur lessom plans act as blueprinis,
whach build upon each other to complete
the progect successfully and achieve the
overall gnal for the semester or schoal
year, We, as the foremen, show the
students bow to do the work and then pet
out of the way and let them do i

Laying the foundations

For successfal teacking, you need a strong
hase. Just as i construction, eachers
must lay a foundation, Spend the first few
weeks showing the students what to da.
1 you create a format for your lessons,
the students will learn how the ttme will
be used, where they should it and what

they should have prepared. That way,
thl:].' can foscus all their attention on the
learning goalis) for the coumse. Far
example, my husiness English projects
elass students know that Tuesdays are
for preseating and Thursdays are for
learning about and preparing far the
next week's project. The students always
know kow much time they will have and
are able to plan accardingly.

Camaenting the goals

A series of shart-term goals adds up 1o
a successful long-term project. Set an
attainahle long-term goal and let the
weekly lesson plans build towards 14 In
my presentation skills elass, 1 focus an
ane aspect of presentations each lesson, |
alsa incarporate information on how to
seore o presentation so that by the middle
af the semester, the students are able ta
prepare adequately for and scare each
ather's mid-term exam presentations.

Placing the first bricks

Workers won't he experts until they pain
same experience. | try to start the semester
with easy tasks and let my students see
early progress withaut worrying too mmich
ahout making mistakes In my husiness
English progects class, the students'
pregects are only graded according to
participation. This allows them to take
risks without fear of 2 had gmd.l:. and
gi\r:s them an nppnr‘.un'u.y 1o make
mistakes which they can learn from. |
stress every elass that this is ther
apportunity to shoot for the maon, and
we conduct ‘post-mortems’ after every
progect to assess what could have, and
should have, been done differently.

Overseeing the work

The job of the fareman ar teacher is to
:u;sigr. tasks and monitor pImgress, ::ting
like 2 manager, not a worker. In student.
centred clagees, the teacher'’s job % 10
asspn responsbilites and gve feedhack,
In mry presentation skills lessems, 1 get the
students started, discuss a learning print
hetween the first and secemd set of small-
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group presentations, and give feedback
on individual presentations at the end.
The students know what 1o do by the
third wesk of the course and do the
majority of the talking. They can see how
much 15 expecied of them and generally
rise to the challenge, In skills classes,
like presentations and writing, the
students can anly improse by spending
as much time practising the skill as
pomsihle That menns less talk from me

and more pra:ti::ﬂ :l:tivi'.y for them.

Ralsing the walls

Students mast bearn to erawl before they
ean walk, and walk before they can ran.
Proper progression allows them to focus
on ther short-term goals and taste
success along the way In building terms,
you can't haild the mof until the walls
are up. In my writing classes, the students
star? with tnpil: sentences, and turn them
inte paragraphs the next week. | don't
permat them to write mone untl they hve
demorstrated that they can do the basics
They continue with various types of
paragraphs until the middle of the
semester, and then they write actual
essnys over the second half, By starting
slowdy and hutlding up to the esays, the
students experience a sense of progress
and achisvemens, and don't feel as if they
are heing thrown inat the deep end.

eer

Onee our students becaome fluent and
can understand almost sverything we say
(this 1% more comman ot unsversity level),
the tendency to ‘overteach’ hecomnes
stromger. Tha tendeney must be avaided,
and we must take advantage of the
students’ ahility to wark with each other
in Englisk, By thinking of surselves as
constriction foremen, we are better able
to visualise our mle in the classroom s
facalitators, sources of advice and
providers of feedhack. We nssist the
students in their buzlding of a tower of
learning and can be proud in the
knowdedge that we provided the design
s well ns the motivation to budld it (372

Tim Thomgson is a
tnacher, suthar,
presserier, IELTS
axaminer and wabaite
deweloper. He has bean
teaaching in South Kares
Tor fen yoars. His
prafeasional webaite ia
wiww. imodhyoday.com,

asataurBhatmail com




Benefits of publishing articles

Sharing ideas benefits the profession as a
whole.

Publishing enhances your profile as a teacher
and can improve your job prospects.

Writing about your experiences is a form of
reflection, which is good for your teaching.

You will read what other people have to say
and keep up with the latest thinking.



What to do next

Find a magazine or journal that you like.

Read lots of articles and think about
what you could contribute.

Get In touch with the editor and ask for
their guidelines.

Write your article and submit it.



